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Introduction:




St Joseph’s National school is a vibrant and inclusive co-educational primary school welcoming
children from various social and cultural backgrounds. Our school provides a nurturing
environment for learners from Junior Infants to 6th Class, fostering their academic performance,
personal growth and well-being. Under the patronage of the Catholic Archbishop of Tuam, we are
dedicated to delivering a holistic education that promotes values of respect, inclusion and
community spirit. The school currently has the following provisions to cater for children with

Special Educational Needs:

e 7 SEN Teachers

e 1 EAL Teacher (10 hours total)

e 2 shared Teachers(15 hours total)
e 9.5 Special Needs Assistants

e 3 ASD classes

The term special educational needs are broad and includes children who have difficulty acquiring
literacy and/or numeracy skills, those who have English as an additional language (if that impacts
their progress), children with social, emotional, or behavioural needs, children with difficulties
with fine or gross motor skills, and children who have diagnosed disabilities. In this document,

SEN can be considered special educational needs in this broad sense.

The policy is based on Guidelines for Primary Schools: Supporting Pupils with Special Educational

Needs in Mainstream Schools (Department of Education & Skills, 2017) and circular 0064/2024 -

The operation/application and deployment of Special Education Teacher resources. This policy
document informs school personnel and parents about how we organise provisions for teaching

and supporting children with special educational needs.

Rationale:

The purpose of this policy is to:

e Provide practical guidance to staff, parents and other interested parties regarding our SEN
procedures and practices.

e Outline the framework for addressing additional needs in our school. ® Comply with legislation

(Education Act 1998, Equal Status Act, 2000). e Fulfil DES circular 0013/17 - Circular to the

Management Authorities of all Mainstream Primary Schools; Special Education Teaching
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Allocation, 2017 Guidelines for Primary Schools: Supporting Pupils with Special Educational

Needs in Mainstream Schools, circular 0064/2024 - The operation/application and deployment

of Special Education Teacher resources.

Belief Statement:

All children have a right to an education that is appropriate to their individual needs. We strive to
ensure that all our children feel that they are a valued part of our school community. We are fully
committed to the principle of inclusion. This policy aims to enable children with Special Education
Needs (SEN) and children whose first language is not English to become fully integrated members
of our school community. This will be achieved by careful consideration of the needs of each child
and by either modifying the environment and activities or providing support that will help the
child to participate in them.

Our school is dedicated to implementing an effective system for meeting the needs of all our
pupils in accordance with our mission statement, the resources provided by the DES, and the

Board of Management.

Aims and objectives of the policy:

Our school is committed to helping our pupils achieve their full potential. Providing a quality

system of SEN support teaching is integral to this commitment.

Through the implementation of our SEN policy, we aim to:

e Support the inclusion and well-being of children with SEN in our school.
e Develop positive attitudes about school and learning in our children.

e Identify additional needs that our pupils may have.

e Ensure the Staged Approach following the Continuum of Support Framework is

implemented.

e Optimise the teaching and learning process to enable children with learning difficulties to
achieve adequate levels of proficiency in literacy and numeracy before leaving primary school

(Guidelines for Schools, p.15).
e Allocate resources to meet the needs of children with additional needs.

e Enable children to participate in the full curriculum.



e Support appropriate differentiation in the classroom.

e Support children’s development both socially, emotionally, and behaviourally.

e Enable children to understand themselves as learners.
® Involve parents in supporting their children.

e Promote teacher collaboration in implementing whole-school policies on learning support
for our pupils.
® Promote early intervention programmes designed to enhance learning and

prevent/reduce difficulties in learning.

PRINCIPLES OF SEN SUPPORT

The provision of SEN support in our school is underpinned by eight principles, which guide the
implementation of the special educational teaching model. These principles provide the basis
for our school to develop our systems, structures, practices, and policies to support the
inclusion of all children, including those identified with special educational needs. We are

committed to implementing the following principles;

1. Inclusive Education System

Our school embraces diversity and is committed to removing barriers that hinder access,

participation and achievement for all our pupils.
2. Inclusive School Culture

Inclusion is a shared responsibility of our entire school community. It is essential for everyone
to feel a sense of belonging, connectedness, and appreciation as valued members of the
community. Our inclusive school culture strives to ensure that all learners can be present,
participate, achieve and receive support within the mainstream education setting to the

greatest extent possible.
3. Collaboration

Our collaborative approach involves the whole school community, including children, teachers
and parents/guardians working together to proactively support children with special
educational needs.

4. Wellbeing



The wellbeing needs of children are central to our provision. Belonging and
connectedness to the school community are fostered and reflected in whole school policy,

planning and practices.

5. Engagement and Participation

The views of children are considered in all matters that affect them. School policy and
practice support children's purposeful participation in their learning and in the life of the

school community.
6. Child Centred and Needs Based

We use the Continuum of Support framework and the problem-solving process to identify
and respond to children's special educational needs and to monitor their response to

intervention.
7. Evidence-Informed Practice and Outcomes

Interventions and supports provided to individual children are evidence-informed and based
on identified strengths and needs gathered from a range of sources. Outcomes are identified

and monitored based on the child’s response to targeted interventions.

8. Governance and Accountability

Our special educational teaching allocation is ring-fenced for the sole purpose of providing
additional support to children with special educational needs. Crucial to this is providing well-
timed and appropriate support to children with identified needs. The Board of Management,
together with the principal, has the responsibility and are accountable for ensuring that
resources are utilised for their intended purpose of providing additional support to children

with special educational needs.

Circular 0064/2024 The operation/application and deployment of Special Education Teacher

resources, p4.

Roles and Responsibilities:




Supporting learning is a collaborative responsibility shared by all school community members: the
Board of Management, Principal Teacher, Parents, Class Teachers, SETs, EAL teachers, SNAs,
Children, and external bodies and agencies.

Board of Management
The Board of Management will:

e Oversee the development, implementation, and review of the school policy on SEN.

e Ratify the SEN policy.

® Ensure adequate classroom accommodation, secure storage space, and effective teaching
resources are provided.

e Contribute to the development of awareness among teachers, non-teaching staff members,
and children of the needs of children with special educational needs and their particular

responsibilities for including these children in the school community.

Principal Teacher

The Principal Teacher will have overall responsibility for the school’s provision for children with

SEN. The Principal keeps a record of referrals made to NEPS and other outside services.

At the beginning of each school year, the Principal meets with the NEPS psychologist to formulate
a plan for the year, including assessments of pupils and professional support for teachers. Given
the school’s size and situation, some of the duties associated with this responsibility are delegated

to the Deputy Principal and the Special Educational Needs Co-ordinators as appropriate.

Guidelines for Primary Schools Supporting Children with Special Educational Needs in
Mainstream Classes 2024 outlined that the principal has overall responsibility
for SEN procedures and practices in the school. The allocation model states the principal’s

leadership role is central and includes the following;

The school principal will:

e Ensure the development of inclusive whole-school policies and procedures relating to children
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with special educational needs and monitor and review their implementation.

e Oversee a whole school approach to assessment and screening to identify strengths, needs,
and interests.

e Implement and monitor the school’s Special Educational Needs policy on an ongoing basis.

e Ensure effective engagement with early learning and care settings and with post-primary
schools to support the transition of children with special educational needs.

e Assign staff strategically to teaching roles, including special education SET roles.

® Ensure systems are in place for effective collaboration between special education teachers
and classroom teachers to share relevant information on children’s needs to ensure continuity
of progression.

e Coordinate teachers’ work to ensure continuity of provision for all pupils.

e Ensure that whole-school procedures are established to facilitate the effective involvement of
parents, pupils, and external professionals/agencies.

e Ensure that effective systems are implemented to identify pupils’ needs and that progress is
monitored methodically.

e Facilitate the continuing professional development of all teachers in relation to the education
of pupils with special educational needs, and ensure that all school staff (class teachers, special
class teachers, SETs, EAL teachers, and special needs assistants) are clear regarding their roles and
responsibilities in this area.

e Assign responsibility for coordinating additional support to identified teachers (i.e., SENCOs).

e Communicate with the SENCOs (Special Education Needs Co-ordinators).
e Allocate time within the school timetable for the SET team to plan and consult with teachers

and parents.

e Inform staff about external agencies and provide information on continuing professional

development in the area of SEN.
e Liaise with external agencies about the provision for pupils with additional needs.

e Liaise with the NEPS psychologist, the SET team and class teachers to prioritise children for

psychological assessments (NEPS) and document these meetings.

o Select children for external diagnostic assessment where parental permission has been

sought and granted.

e Meet with parents regarding any concerns they may have about their child, advise them on



procedures for availing of special needs services and update them regarding their child's progress

where necessary.

SEN Co-ordinators

The Special Educational Needs Co-ordinators will coordinate all support for children with
special educational needs. They will work closely with all teachers to ensure the needs of

every child are catered to.

The SEN co-ordinator (SENCO) will:

e Promote inclusive whole-school preventative and proactive teaching and learning
approaches.

e Contribute to the development of an inclusive school culture, demonstrated through
ethos, values and inclusive school policies and practices.

e Communicate with the principal/deputy principal in relation to SEN matters on an
ongoing basis.

e Liaise with SETs to identify, support, and monitor children with additional needs.

e Coordinate regular SET team planning meetings with teachers to ensure effective
communication and support for children with additional needs and document these
meetings.

e Collaborate with the SET team to create timetables for additional support.

e Coordinate the whole-school standardised testing at each class level.

e Coordinate the screening of pupils for additional support using the results of
standardised tests.

e Oversee the tracking system of test results on password-protected Aladdin software to
monitor pupils' progress.

e Maintain lists of pupils receiving additional support — classroom /school /school support plus.
e Manage the SENs' school resources.

e Collaborate with the principal/deputy principal on timetables for SNAs.

Mainstream Class Teacher

The Mainstream Class Teacher has primary responsibility for the progress of all children in



his/her class, including those selected for additional teaching. (Guidelines 2017 & 2024)
The Mainstream Class Teacher will:

e Implement teaching programmes that optimise the learning of all pupils and, to the greatest

extent possible, prevent the emergence of learning difficulties.

e Differentiate teaching strategies, approaches, and expectations to their class's range of
experiences, needs, abilities, and learning styles.

e Supporting the identification of children’s strengths, interests, and priority learning needs to
inform the planning, implementation, assessment, and regular review of interventions at each
level of the Continuum of Support.

e Administer and collaborate with their Special Educational Teacher to correct standardised
achievement tests in literacy and numeracy, following the school's guidelines.

e Discuss outcomes of standardised testing with their Special Educational Teacher to assist in
selecting children for additional teaching.

e Communicate with parents/guardians regarding any concerns about their child and update
them regarding their progress.

e Gather information and assess children presenting with needs to inform teaching and learning
using the Continuum of Support.

® Provide classroom Support/Stage 1 on the Continuum of Support by developing, maintaining,
and reviewing classroom support plans for pupils with emerging needs who require additional
classroom-based support. “Interventions with children at stages 2 and 3 should include a
classroom support plan to ensure that the children’s needs are met for the whole school day”

(Guidelines 2017, p7).

e Log relevant actions in the pupil’s Log of Actions.

e Collaborate with the Special Educational Teacher, parents/guardians, and other relevant staff
members to identify and develop priority learning needs for each pupil receiving additional
teaching at the School Support/School Support Plus Level on the Continuum of Support.

e Collaborate with the SET and SNA with the development of Additional Care Needs Plans (ACN)
for children with Special Educational Needs who have SNA access in their class, with a particular
focus on developing a care plan to meet the care needs of the child concerned and reviewing such

plans.



e Meet regularly with Special Education Teachers, relevant staff, and parents/guardians to
review pupils' progress on School Support / School Support Plus.

e Where applicable, collaborate with their Special Educational Teaching team regarding
teaching aims, activities, and assessments for in-class team teaching initiatives.

e Collaborate with their Special Educational Teachers to develop and maintain shared planning
documents for in-class team teaching initiatives.

® Ensure that support for pupils with SENs is a combination of withdrawal and in-class support
sessions as appropriate.

e Adjust the class timetable to ensure that children receiving additional teaching are not absent

for the same subject/activity during each session with the Special Educational Teacher.

A key role of successful support is a high level of consultation and cooperation between the Class
Teacher and the Special Education Teacher. Central to this consultation is the development,
implementation, and review of support plans. This consultation will be achieved through formal

timetabling at least once per instructional term and informal consultation as needed.

Special Class Teacher

Special Class teachers are primarily responsible for teaching and learning of all pupils in his/her

class.

The Special Class teacher will:

e Maintain School Support Plus Files for all children.

e Implement teaching programmes that optimise pupils' learning.

e Create a positive learning environment within the classroom.

e Differentiate teaching strategies, approaches, and expectations to their class's range of

experiences, abilities, needs, and learning styles.

e Administer diagnostic-specific assessments and tracking tests to inform student targets.
e Meet with parents/guardians regarding any concerns about their child and update them

regarding their progress.
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e Maintain a communication journal daily with parents/caregivers.

e Create and maintain an Additional Care Needs Plan for any pupil in their class with Special

Needs Assistance access.

e Collaborate with relevant staff, parents, and external professionals to create and maintain

School Support Plus files for each pupil in their class.

e Meet regularly with relevant staff and parents to review the targets on the School Support

Plus Plan.

e Where applicable, collaborate with the mainstream class teachers regarding literacy and

numeracy teaching initiatives and activities for mainstream integration.

e Coordinate the role and responsibilities of the SNA in relation to the needs of pupils with SEN

within the class(es} to which they are assigned.

Special Education Teacher (SET)

The central roles of the Special Educational Teacher will be to:

A) Support the class teacher in optimising teaching and learning opportunities and B) Provide
specialised teaching to those children with identified special educational needs. SET

responsibilities will consist of both teaching and non-teaching duties.

The Special Education Teacher will:

e Contribute to the development of an inclusive school culture, demonstrated through ethos,

values, and inclusive school policies and practices.
e Promote inclusive whole-school preventative and proactive teaching and learning approaches.

e Provide additional teaching commensurate with the child’s particular and individual needs.
Researching the child’s learning difficulty/SEN to familiarise them with their needs and preferred
learning style.

e Familiarise themselves with various teaching approaches, methodologies, and resources to
cater to particular learning styles and meet various needs (Guidelines 2017, p.13).

e Develop a school support/school support plus plan for each child selected for additional

11



teaching in consultation with the class teachers and parents/guardians.

® Collaborate with the class teacher and SNA to create and maintain an Additional Care Needs
Plan for any pupil they are working with who has SNA access.

e Maintain and update planning and progress records for each individual or group of children
withdrawn for additional support teaching.

e In collaboration with the class teacher, maintain a Short-Term and Progress Record for in-class
support teaching.

e Administer a range of formal and informal assessments and maintain records of the outcomes
of those assessments. This will involve conducting an initial Diagnostic Assessment of each child
identified as having low achievement and/or learning difficulty based on the results of an
appropriate screening measure and recording the assessment findings in the child’s Support
Plan.

e Implement school policies on preventing learning difficulties, screening children for learning
difficulties, interpreting the outcomes of diagnostic assessments, and providing additional
teaching where necessary.

e Monitor the ongoing progress of each child receiving additional teaching in relation to the
attainment of agreed learning targets and short-term objectives that arise from them, recording
the observations in the Short-Term Plan and Progress Record or equivalent.

e Review and record progress on the child’s Support Plan at the end of each instructional term.
e Provide additional literacy and/or numeracy teaching to children who face low achievement or
learning difficulties within the School Support/School Support Plus framework (as outlined in the
selection criteria). This additional teaching will also assist children with social, emotional, and
behavioural needs and those requiring support for gross and fine motor skills.

e Support the implementation of programmes supporting children's social, emotional, and
behavioural needs.

e Log relevant actions in the pupil’s Log of Actions.

e Work collaboratively with other teaching staff to deliver early intervention programmes and
initiatives when required.
e Assist and implement whole-school procedures for selecting children for additional teaching.

e Contributing to the development of Special Educational Needs policy.
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® Provide advice to the Class Teacher if requested.

e Meet with parents/guardians of children who receive support teaching where a concern is
ongoing.

e Engage and collaborate with external agencies and services such as Speech and Language

therapists, etc., and implement suitable recommendations as appropriate and necessary.

The English as an Additional Language Teacher (EAL)

The primary role of the language support teacher is to promote the pupil’s development of English
language proficiency so that they can gradually gain access to the curriculum. The pupil remains
the responsibility of the mainstream class teacher, who will work closely with the language

support teacher.
The language support teacher will:

e Contribute to the development of an inclusive school culture, demonstrated through ethos,
values, and inclusive school policies and practices.

e Promote inclusive whole-school preventative and proactive teaching and learning approaches.
e Lead in the identification and provision of support for children for whom English is an
Additional Language.

e Assess the pupils' proficiency in English using both the formal Primary Language Assessment Kit
and informal assessments and maintain records of the outcomes of these assessments.

e Research language supports available to best suit the learner.

® Give brief progress information to the class teacher in a timely manner.

e Schedule and timetable additional teaching to ensure the maximum benefit to all pupils,
including pairing or grouping pupils with similar learning needs based on their language
proficiency.

e Devise and deliver an appropriate language programme.

e Create, contribute to, and file appropriate School Support Plans for individual pupils. e
Maintain and file a weekly planning/progress record or equivalent for each individual group of
pupils in receipt of language support.

e Research the children's heritage and culture to become culturally aware and ensure the
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respect and dignity of the children are maintained.

e Prepare the pupils, on an on-going basis, to access mainstream learning, initially in part and

later on more fully.

e Support and reinforce the pupil’s language learning in mainstream settings through team
teaching approaches or withdrawal support lessons, if required.

e Support the pupil’s Basic Interpersonal Communication Skills (BICS) or Cognitive Academic
Language Proficiency (CALP) to varying degrees depending on the pupil's overall language
progression and need. This may include shorter periods of focus, primarily on BICS and/or CALP
needs, as well as more sustained periods on CALP development, in particular, given its necessity

for widespread curriculum access. (Circular 0011/2024)

Role of Special Needs Assistants

The role of an SNA is to meet the care needs of the SEN pupil to which they have been assigned,
and other responsibilities as prioritised by management. Deployment is under the discretion of
the Principal (or person acting for the Principal) or Board of Management, in accordance with
Circular 0032/2025. The tasks associated with these duties can be of a primary or secondary

nature. (Circular 0030/2014)

The primary care support tasks may include:

e Administration of medicine.

e Assistance with toileting and general hygiene.

e Assistance with mobility and orientation.

e Assisting teachers to provide supervision in the classroom, playground, and school grounds, at
recreation, assembly, and dispersal times.

e Assisting children while at play as appropriate.

e Provision of non-nursing care needs associated with specific medical conditions.
e \Withdrawal of a child from the classroom to support their care needs when required.
e Assistance with moving and lifting children and operating hoists and equipment.

e Assistance with severe communication difficulties, including enabling curriculum access for

children with physical disabilities or sensory needs and those with significant and identified
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social, emotional, and behavioural difficulties.

e Support other SNA staff members in facilitating the care needs of children in their care.

e Maintain discretion and dignity of children in their care.

The secondary care support tasks may include:

® Preparing and tidying workspaces and classrooms or assisting a child who is not physically able
to perform such tasks, presenting materials, displaying work, or transitioning from one lesson
activity to another.

® Assisting with the development of Additional Care Needs Plans (ACN) for children with Special
Educational Needs, with a particular focus on developing a care plan to meet the care needs of
the child concerned and reviewing such plans.

e Assisting with maintaining a journal and care monitoring system for children.

e Planning for activities and classes where additional care requirements may be associated with

particular activities.

e Attending meetings with parents, special educational needs coordinator (SENO), National
Educational Psychological Service (NEPS), or school staff meetings with the agreement and
guidance of the class teacher/principal.

e Assisting with enabling a child to access therapy or psycho-educational programmes, such as
behavioural or social interaction skills programmes, under the direction of appropriate personnel.
® Assisting pupils to attend or participate in out-of-school activities, such as walks or visits,

where teaching staff cannot provide such assistance.

Role of Parents/Guardians

The central role of parents/guardians of children with SEN is the same as that of all
parents/guardians: to support the school's work and to optimise teaching and learning

opportunities for their child at home.
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Parents/Guardians should:

e Share any information, reports, or reports pending from health professionals and/or concerns
regarding their child’s development. Copies of professional reports should be provided to the
school at the enrolment stage or at any stage they become available.

e Support the school's work and keep the class teacher informed of the progress and challenges
they observe in their child’s learning.

e Attend meetings arranged by the class teacher or SET team.

e Support the agreed targets outlined in their child’s support plans and engage in all agreed and
suggested home-based activities.

e Inform the post-primary school of their child’s needs at the transition stage.

Role of Children

The role of the child with SEN will be that of an active participant in their own learning; the

extent and nature of this will depend on their strengths and needs.
Children who receive additional teaching should, as appropriate:

e Be given the opportunity to contribute to setting medium and short-term learning targets
where appropriate.

e Become familiar with the targets that have been set for them.

e Students develop “ownership “ of the skills and strategies taught during additional teaching and
learn to apply these learning strategies and skills to improve their own learning.

e Contribute to evaluating their progress in appropriate assessment activities, including self-

assessment.

Role of External Bodies and Agencies

Our school liaises with external professionals such as, but not restricted to,- NEPS Psychologists,
the Special Education Needs Organiser (SENO), the National Council for Special Education (NCSE)
Support Service, the HSE (Health Service Executive), Early Intervention Teams, School-Age Teams,

Tusla, Visiting Teachers for children with vision impairment, Visiting Teachers for children with
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hearing loss, and the Inspectorate.

We acknowledge that the needs of many children span health and education services. Therefore,
we liaise with and contribute to health-led assessment and delivery of interventions and facilitate
meetings between parents and various support services. We also endeavour to incorporate
relevant recommendations from health professionals in developing support plans at each level of

the Continuum of Support.

7. PROVISION FOR CHILDREN WITH EMERGING SPECIAL EDUCATIONAL NEEDS

The following categories of pupils will receive additional teaching from the Special Education Team
under the guidance of the Continuum of Support Framework. Using this model, Rehins N.S. will
identify pupils’ academic, social, emotional, and behavioural needs, as well as physical, sensory,
language, and communication difficulties. It is important to look at pupils’ needs in context and
use our resources to support this. Pupils with the greatest level of need will have access to the

greatest level of support.

The Continuum of Support Framework

Early detection of possible learning difficulties is crucial, and the formal monitoring of the impact
of learning support and instructional modifications informs the next stage of assessment of needs
and further interventions. The Continuum of Support is a framework to guide the identification of
children’s strengths and needs and to monitor their response to intervention. This framework
recognises that special educational needs occur along a continuum, ranging from mild to more
significant and from transient to enduring. It recognises that children require different levels of
support depending on their identified educational needs, and that needs may change over time.
Using this framework helps to ensure that interventions are incremental, moving from class based
interventions to more intensive and individualised support and that they are informed by careful
monitoring and review of the response to intervention. This framework helps to ensure flexible
and timely allocation of support so that those children with the greatest level of need have access
to the greatest level of support (Guidelines for Primary Schools, Supporting Children with Special
Educational Needs in Mainstream Classes, 2024). See Continuum of Support (Appendix 1,

Resource Document 1)
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The Problem-Solving Process

The problem solving process provides an approach to identifying, supporting, monitoring, and
reviewing special educational needs where a concern is identified in relation to a child. The
problem solving process may be implemented and applied at each level of the Continuum of
Support to ensure that interventions and supports are aligned to the child's identified needs,
commensurate with the level of need, and are reviewed regularly. The problem solving process is
a four-step cyclical process of identification, assessment, intervention, and review. The problem
solving process poses four questions, as illustrated in the appendix. Developing a student support
plan results from a problem-solving process involving school staff, parent(s)/ guardian(s) and the
student. We start by identifying concerns, gathering information, developing a plan, monitoring

and reviewing it. See The Problem-solving Process (Appendix 1, Resource Document 2)

Stage 1. Classroom Support

Classroom Support is the most common and typically the first response to emerging needs. It is a
response for pupils with distinct or individual educational needs and who require approaches to
learning and/or behaviour which are additional to or different from those required by other
pupils in their class. Problem-solving at this level typically begins when a parent or teacher has
concerns about an individual pupil. The first step is to establish a profile of the child’s strengths
and interests, as well as any difficulties or areas of need. Curriculum-based assessment and
teacher observation may be used to identify areas of need. The class teacher, SEN teacher (when
necessary), and parents discuss the nature of the problem and consider strategies that may be
effective. The class teacher opens a Student Support File once additional needs have been
identified. This plan is based on screening measures administered by the class teacher. The class
teacher and parents/guardians then agree and sign this plan. The plan will be reviewed after six
weeks of each instructional half-term. If the plan works well for the child, it may be decided to
continue. If insufficient progress is made and the child is still having difficulty, then Stage 2 (School
Support) is implemented. See Student Support File (Appendix 1, Resource Document

3), Basic Needs Checklist (Appendix 1, Resource Document 8), and My Thoughts about School

(Appendix 1, Resource Document 9) for the required paperwork.
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Stage 2 - School Support

In some cases, interventions at the classroom support level are not enough to fully meet the
pupil’s special educational needs. School Support may, therefore, be required. The class teacher
involves the Special Education Teacher in the problem-solving process. Systematic information
gathering informs a School Support Plan for the pupil. The child’s priority learning needs are
identified. In collaboration with the class teacher, the Support teacher draws up a plan of
appropriate learning targets for the pupil. The pupil’s parents/guardians will be informed of this

plan, invited to contribute, and asked to sign it. This decision will be determined by:

a. The results of standardised tests

b. The SEN teacher’s observations and assessments
c. Class-teacher’s observations

d. Feedback from SNA, if applicable

e. Observations from the pupil’s parents

f. Feedback from the pupil

This plan will be reviewed at the end of each instructional term, and if significant concerns
remain, it may be necessary to involve outside agencies such as NEPS or the HSE. The SET
teacher, class teacher, and parents/guardians participate in the review process. The student
Support Plan will document this review and the outcomes that are agreed upon. The school
year is divided into two instructional terms for the purposes of support teaching, i.e.,
September to December and January to June. The new targets will be set in October and

reviewed in February and June. See Student Support File (Appendix 1, Resource Document 3)

Stage 3. School Support Plus

If a pupil’s special educational needs are severe and/or persistent, they will likely need intensive
support. School Support Plus will generally involve personnel outside the school team in the
problem-solving, assessment, and intervention process. The school may formally request a
consultation from other professionals outside the school regarding children who fail to make
sufficient progress after additional teaching or implementing a behavioural programme, as

appropriate. Such professional advice is sought from psychologists, speech therapists,
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audiologists, occupational therapists, etc. This is carried out in consultation with and with the
permission of the child’s parents/guardians. Following the consultation, the class and special
education teachers will develop a plan of appropriate learning targets for the child. Parents are

asked to contribute, agree to, and sign the plan.

For children identified at an early age as having significant special educational needs, intervention
at Stage 3 will be necessary on their entry to school. The class teacher and the SET gather the
necessary information through teacher observation, assessments, parental consultation, and
completion of the Basic Needs checklist. In collaboration with the class teacher, the Support
teacher draws up a plan of appropriate learning targets for the pupil. The pupil’s
parents/guardians will be informed of this plan and asked to contribute, agree to, and sign the
plan. Additional support in the classroom will be an essential component of any learning
programme devised for such children. Primary responsibility for the child will remain with the
class teacher in consultation with the designated support teacher.

The preparation of a Student Support Plus Plan is carried out using the procedures and practices
recommended in “The Guidelines on the Individual Education Plan Process” by the National

Council for Special Education. See Student Support File (Appendix 1, Resource Document 3)

8. PREVENTION AND EARLY INTERVENTION STRATEGIES

Our Prevention strategies include:

e The mainstream class teacher differentiates the curriculum to cater to individual strengths
and needs.

e The development of agreed-upon approaches to teaching Literacy and Numeracy to ensure
progression and continuity from class to class.

e Provision for additional support in language development and relevant early literacy and
numeracy skills to pupils who need it.

e Ongoing structured observation and assessment of pupils' language, literacy, and numeracy
skills in the infant classes to facilitate early identification of possible learning difficulties.

e Close collaboration and consultation between classroom teachers and the SET team.
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Early Intervention Strategies

Early intervention programmes may be provided by the class teacher and/or the SET in accordance
with the Staged Approach. Collaboration and consultation between Class Teachers and the SETs
should identify children who may need early intervention. When identifying and selecting children
for additional support teaching, the children with the greatest need have access to the greatest

level of support.

Early intervention programmes include:

e Promotion of literacy, e.g., Print-rich environment, Talk Boost in infants, Station teaching
Literacy focus groups, Jolly Phonics programme, PM reading programme, Reading Recovery, and
the Edmark Reading Programme.

e EAL support for pupils for whom English is an additional language. We use a blended approach
comprising in-class and withdrawal support where applicable.

e Promotion of Numeracy, e.g., Ready Set Go Maths, Ten Town, and using manipulatives to
facilitate playful approaches to learning.

e Parental involvement in promoting literacy and numeracy, e.g., Homework Policy Guidelines

for Parents.

e Differentiation and adaptation of the learning environment involve varying the structure,
content, mode of instruction, and pace of lessons to ensure meaningful participation and
engagement of all children.

e In-class support from the SET team. See the in-class support planning template (Appendix 1,

Resource Document 7)

e Literacy Power Hour in Senior Infants to 2nd class.

® Aistear in the infant classrooms.

e Withdrawing individuals/groups where applicable.

e Support for children experiencing social/emotional and behavioural difficulties and challenges
with concentration.

e Support for children with fine/gross motor skills difficulties.

e Provision of Assistive Technology as appropriate.

e Promotion of parental/guardian involvement through formal and informal parent/teacher

meetings.
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9. SUPPORT FOR ENGLISH AS AN ADDITIONAL LANGUAGE (EAL) STUDENTS

At Castlebar Primary School, we acknowledge children's differing cultures, backgrounds, and first
languages. EAL support enables students whose primary language or language of the home is
other than English to develop their individual potential and integrate fully into an inclusive school
culture. We are committed to providing appropriate teaching and resources for pupils for whom

English is an additional language and to raising the achievement of all pupils.
We aim to:

e |dentify children who have English language needs.

e Identify and respond to the individual needs of each EAL learner.

e Integrate the EAL learners into all mainstream learning and school activities as quickly as
possible.

e Support EAL learners and their parents in adapting to a new culture while maintaining a

connection with their own language and culture.

Identification of Pupils Requiring Language Support

e An initial consultation with parents will be held to determine information such as: o
Previous schooling and ascertain if this was sustained or interrupted.
o Home language(s).
o Other relevant information.
e Teacher observations and assessments will be integral to identifying learners with additional
English language needs. These observations/ assessments may be recorded in a number of ways

including, but not limited to:

o Initial Basic Assessment (Up and Away pg 21) OR Checklist for Observing Progress

during Silent Period (Up and Away pg.25)

o Feedback from Class Teacher checklists ( Up and Away pg 22-23)

o The Primary School Assessment Kit will be used to identify pupils needing language

support.

The EAL teacher will open, monitor, and review the appropriate School Support Plans for
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individual pupils in receipt of EAL support alone. See EAL Support File (Appendix 1, Resource

Document 4)

10. SCHOOL SUPPORT TEAM

Our school is currently participating in a pilot project in conjunction with NEPS psychologists to

support the wellbeing of all students in our school. The aims of the SST are to:

® Provide support through the Continuum of Support for students' social, emotional,
behavioural, and learning needs.

e Use a whole-school approach to promote wellbeing in school.

e Identify and forge relationships with external support services and develop pathways for

referrals.

Following completion of training, the SST’s core purpose will be as follows:

e Act as a central hub, orchestrating various support services and resources available

within the school.

e Support students' academic, social, emotional, and behavioural needs.

e |dentify students who may need additional support and suggest /help implement timely,
effective interventions.

e Provide ongoing, consistent support as students progress through their educational
journey.

e Facilitate dialogue between teachers, parents, school management, and external support
services.

e Advise on creating and reviewing effective student support policies and structures.

e Contribute to the overall wellbeing by promoting a supportive and inclusive school
atmosphere.

e Establish and maintain links with external community support services when

required.

11. MEETING THE NEEDS AND ALLOCATING RESOURCES
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Once pupils' needs have been identified, Special Education Teachers (SETs) are deployed to
address these needs as required. We deploy SETs in various ways to effectively meet pupils’ needs.
We aim to strike a balance between in-class support and group and individual withdrawal support

while ensuring that the needs of children with additional needs are met inclusively.

Importantly, the level and type of support reflect the specific targets of individual pupils as set out
in their support plans and are informed by careful monitoring and review of progress. Following
a period of intervention, some pupils may no longer require additional teaching support; some

may require the same level, while others may require more intensive support.

In planning the allocation of additional teaching supports, the overriding principle is that
resources are deployed to address the identified needs of pupils. Importantly, those with the
highest level of need should have access to the greatest level of support. We consider
methodologies best suited to promoting meaningful inclusion, such as differentiation,, team
teaching, and small group teaching withdrawal. In addition to literacy and numeracy difficulties,
many pupils will have specific needs in such areas as oral language, social interaction, behaviour,

emotional development, motor skills and application to learning.

At the end of each term, the SET Teachers meet class teachers and review the children’s needs,
the resources in place, and the progress made using the Continuum of Support framework. The
SET team reviews effective resources at SET team planning meetings in relation to meeting

children's needs on the Continuum of Support.

12. ASSESSMENT
Information Gathering and Assessment

Assessment is part of what a classroom teacher does daily for all children. Some methods include
self-assessment, questioning, teacher observation, portfolios of work, and teacher-designed tasks
and tests. The information gathered enables the teacher to plan learning experiences based on

the appropriate objectives from the curriculum.

Screening, including standardised testing, is carried out in all classes annually to identify pupils
who may require additional teaching. Further diagnostic testing may be necessary. The

information gathered from these formal assessments is then used to inform support decisions
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and pupil support plans.

Formal Assessments, Screening Tests, and Teacher Observations

In our school, we implement formal assessment procedures and recognise the vital importance

of teacher observations of pupils, which is essential for effective teaching and learning. These

observations help us identify each student's strengths and learning needs, allowing us to tailor

instruction and provide targeted support to enhance their progress.

Year

Assessment

Junior Infants

Observation, Checklists, BPVS, and the BIAP on selected pupils

Senior Infants

Observation, Checklists, MIST, Drumcondra Early

Numeracy Test, Test 2R on selected pupils

First Class

Observation, Sigma-T, Micra-T, NNRIT or NVRT

Second Class

Observation, Sigma-T, Micra-T

Third Class

Observation, Sigma-T, Micra-T

Fourth Class

Observation, Sigma-T, Micra-T, NNRIT or NVRT

Fifth Class

Observation, Sigma-T, Micra-T

Sixth Class

Observation, Sigma-T, Micra-T

We continually review the assessment and screening tests we use to balance the needs of our

pupils and the need to provide information for appropriate support.

Inventory of Test Materials used in our school.
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Standardised Tests and Screening Tests

e Belfield Infant Assessment Profile (BIAP)

e Alpaca (Phonological Awareness Assessment) - Junior
and
Senior Infants

e Middle Infant Screening Test
e Drumcondra Reading
e Drumcondra Maths

e Drumcondra Spelling

e Drumcondra Gaeilge

e Drumcondra Early Numeracy Test
e Drumcondra Early Literacy Test

e New Non-Reading Intelligence Test (NNRIT)

e Non-Verbal Reasoning Test (NVRT)

e Verbal Reasoning Test (VRT)

e WIAT-III UK-T: Wechsler Individual
Achievement Test for Teachers

e Micra-T

e Sigma-T

Diagnostic Tests

® British Picture Vocabulary Scale (BPVS)

o Belfield Infant Assessment Profile

(BIAP)
e Middle Infants Screening Test (MIST)

e Core Phonics Survey

e Burt Reading test

® Tricky Word Checklists

e PM Benchmark Reading Assessment

e Edmark Reading Assessment

e Single Word Spelling Test - SWST
® York Assessment of Reading

Comprehension - YARC

13. SELECTION CRITERIA

Our school uses the following criteria to select children for additional teaching in accordance with

the Special Education Teaching Model (Circular 13/2107) and Guidelines for Primary Schools

Supporting Children with Special Educational Needs in Mainstream classes ( Circular 0064/2024)

1. Children with complex needs identified by external professionals.

26




2. Children experiencing difficulties with oral language, social, emotional, and behavioral
difficulties, or application to learning despite interventions made by the Class Teacher at the
Classroom Support (Stage 1) level of the NEPS Continuum of Support.

3. Children scoring at or below the 12th percentile on standardised assessments in Literacy and
Numeracy (to allow for a margin of error).

4. Children for whom English is an Additional Language (EAL) and who require further support.

5. Early intervention in Literacy and/or Numeracy—Infant class children who continue to
experience difficulties in early literacy skills despite interventions made by the Class Teacher at
the Classroom Support (Stage 1) level of the NEPS Continuum of Support.

6. Children performing between the 13th and 20th percentile on standardised assessments in
Literacy and/or Numeracy and who continue to experience difficulty despite interventions made
by the Class Teacher at the Classroom Support (Stage 1) level of the NEPS Continuum of

Support.

14. CONTINUING AND DISCONTINUING ADDITIONAL TEACHING

e At the end of each instructional block/term, the progress of each child receiving additional
support teaching will be evaluated following consultation with the child’s class teacher and, where
appropriate, the child’s parents/guardians. As special educational needs occur along a continuum,
ranging from mild to more significant and from transient to enduring, it is recognised that needs
may change over time.

e A decision will be made regarding their continued level of support, and revised targets will be
set in their Support Plan.

e The school may discontinue additional teaching with some children when satisfactory
progress has been made, and targets have been met.

® The school may also decide to discontinue additional teaching with some children who are now
performing above the percentile laid down in the selection criteria for receiving support; however,
if both the class teacher and support teacher feel such a child needs scaffolding to maintain this
standard then continued additional teaching may be offered if places are available in the

appropriate group.
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15. EXEMPTION FROM THE STUDY OF IRISH

In the context of pupils with special education needs, Exemptions from the Study of Irish may be
granted by the school principal, in accordance with the most recent Department (circular
0054/2022), under points 2.2.2 & 2.2.3, on the following grounds after a formal written request

is provided by parents:

2.2.2 A pupil who experiences significant literacy difficulties which are an obstacle to their

learning across the curriculum:

An exemption from the study of Irish may be

granted to a pupil:

(i) who has at least reached second class AND

(ii) who presents with significant literacy difficulties that are persistent despite having had access
to a differentiated approach to language and literacy learning in all subjects/across the curriculum
and over time. Documentary evidence to this effect, held by the school, should include Student

Support Plans detailing:

e regular reviews of learning needs as part of an ongoing cycle of assessment e
target-setting
e evidence-informed intervention and review, including test scores (Word Reading, Reading

Comprehension, Spelling, other scores of language/literacy) at key points of review AND

(iii) who, at the time of the application for exemption, presents with a standardised score on a
discrete test in either Word Reading, Reading Comprehension, or Spelling at/below the 10th
percentile. Normally, pupils availing of an exemption under this category should be encouraged
to engage with the study of oral Irish language for as long as possible in keeping with the
integrated approach in the Primary Language Curriculum and acknowledging that pupils at a

young age adapt and improve over time.

2.2.3 A pupil who experiences a high level of multiple and persistent needs that are a significant

barrier to the pupil’s participation and engagement in their learning and school life

It is recognised that there is a small cohort of pupils who have a high level of multiple and

persistent needs that are a significant barrier to their participation and engagement in their
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learning and school life. In the case of these pupils, consideration may need to be given to
adjusting the range of learning experiences to ensure that their needs are met and that they may
engage purposefully in their learning in school. In very exceptional circumstances, this means that
consideration may need to be given to exempting them from the study of Irish. An exemption

from the study of Irish may be granted to a pupil:
(i) who has at least reached second class AND

(ii) who experiences a high level of multiple and persistent needs that are a very significant and
continuing barrier to his/her participation and engagement in his/her learning and school life,
AND

(iii) whose school has substantial written evidence that these needs persist despite targeted and

individualised Student Support Plans to address those needs AND

(iv) whose school has substantial written evidence that these individualised Student Support Plans
have been implemented over not less than two school years and have been monitored and

reviewed by the school in collaboration with the parent(s)/guardian(s) and the pupil AND

(v) who has been given every reasonable opportunity to participate in the learning of Irish in
mainstream classes for as long as possible in keeping with the integrated approach in the Primary
Language Curriculum and acknowledging that pupils at a young age adapt and improve over time

AND

(vi) the principal is satisfied that granting an exemption is in the overall best interests of the pupil
concerned. Normally, this will mean that the pupil will be expected to engage in the study of Irish

for at least to the end of fifth class.

However, in very exceptional circumstances, where the principal is satisfied that an exemption is
warranted to address the high level of multiple and persistent needs of the pupil and certifies that
all of the conditions in (i) to (vi) above have been met, it may be granted at an earlier stage, but

in no case may this be earlier than second class.

16. MONITORING PROGRESS

At the end of the first instructional period, the SET will review the targets. This review will monitor
the current targets and inform any new targets. At the end of the year, the Support Review Record

on the Support Plan is completed. This review will be completed in collaboration with the class
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teacher, parents/guardians, pupils, and other staff involved. The completed review will be signed
by the class teacher, the SET teacher, and the parents/guardians. This review may lead to an
adjustment in the pupil’s support plan, and /or the pupil may move to a different stage on the

Continuum of Support.

17. RECORD KEEPING

e Class Teachers will keep a record of teacher-designed tests, end-of-term tests, and checklists
in an Assessment Folder for their class.

e A folder for each pupil is kept in a locked filing cabinet in the classroom and passed on from
teacher to teacher as the child moves through the school. This folder contains the Standardised
Test booklet covers and any relevant correspondence relating to the child.

e Diagnostic Assessments and other checklists administered by the SET will be put in the child’s
folder in the classroom at the end of the year.

e Continuum of Support and review documents (including Additional Care Needs plans for
children with SNA access) for children with SEN are kept on Aladdin, and the copy signed by
parents/guardians is kept in central filing in the principal and deputy principal’s office.

® Psychological Reports are kept in central filing in the principal’s office. The class teacher keeps
a copy in the child’s file.

e The results of completed Standardised Tests are uploaded to Aladdin. The Standardised Tests
currently used in our school are Drumcondra (Literacy & Numeracy, Spelling, Gaeilge), NRIT,
NVRT, and MIST (Senior Infant Test).

® The Primary School Assessment Kit (PSAK) results are uploaded to Aladdin. @ The end-of-year
school report will be issued electronically to parents/guardians in June. These reports are saved

in Aladdin. See the System for Document/file Storage (Appendix 1, Resource Document 5) and

Paperwork checklist for SET/EAL (Appendix 1, Resource Document 6)

18. LIAISING WITH PARENTS

® The class teacher meets with parents/guardians initially to discuss any concerns and outline
supports available in the school.
e The SET and Class Teacher meet with parents to agree on a School Support Plan for the child.

e The SET liaises with parents of children in receipt of additional teaching to demonstrate
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methodologies that could be useful at home to further the child’s learning.
® Parents are encouraged to become involved in their child’s learning, and activities are often
sent home to support the child’s learning at home.

® Parent Teacher Meetings are held in October every year.

e In February, parents of children on School Support Plus are invited to a review meeting to
discuss their child’s progress.

e In June, the new cohort of Junior Infants and their parents/guardians are invited to attend an
induction morning.

e An end-of-year school report is available to view on Aladdin in June each year. Opportunities to

discuss this report are made available to parents/guardians before the end of the term.

19. TIMETABLING

e Additional teaching that children receive is in addition to their regular class programme in
Literacy and Numeracy, in so far as practicable.

e Co-teaching, where two teachers work together to plan, organise, instruct, and assess the same
group of students sharing the same classroom, can operate during literacy and numeracy times in
class. If the support teacher deems it more beneficial to the group being taught, they can be
withdrawn to a quiet space.

e In so far as is practicable, children should not miss out on the same curricular area each time
they receive additional teaching.

® The Support Teaching Team will review the timetable at the end of each instructional

term/block.

20. ATTENDANCE

Each SET and EAL teacher will keep an attendance record of children withdrawn for additional

teaching to their SET/EAL rooms.

21. OTHER RELATED POLICIES

1. The Code of Behaviour outlines strategies for positive behaviour. These strategies are used
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regularly with those SEN pupils who display behavioural problems. Leniency, in terms of sanctions,
is shown to misbehaving pupils with additional needs who do not understand how to behave
appropriately due to their behavioural difficulties.

2. Health and Safety considerations and the welfare of pupils, as outlined in the Health and
Safety policy, are adhered to at all times.

3. The Data Protection Policy outlines proper procedures to ensure confidentiality with regard to
pupil files and documents.

4. The Enrolment Policy

5. SNA Policy

6. Assessment Policy

7. Statement on Intimate Care Needs

8. Administration of Medicines Policy

22. MONITORING AND REVIEWING THE SEN POLICY

The Principal and Deputy Principal will monitor and review this policy. The SEN Co-ordinators

will initiate this review.

22. SEN POLICY SUCCESS CRITERIA
A whole school approach to the implementation of our SEN policy will:

e Ensure that children with SEN gain access to a broad, balanced curriculum and have the
opportunity of access to an appropriate education.

e Develop positive self-esteem and positive attitudes to school and learning among our pupils.
e Improve standards of academic performance and achievement.

e Enhance parental involvement in supporting their child’s learning.

e Increase collaboration between school personnel.

The achievement of these success criteria will be assessed through feedback from teachers,
children, and parents/guardians, as well as the child’s achievements and ongoing analysis of the
children’s academic performance and attainment of personal targets.

Acknowledgments

e Guidelines for Primary Schools: Supporting Pupils with Special Educational Needs in
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Mainstream Schools (Department of Education & Skills, 2024)

® “Managing the Transition to the New Model of Special Education” (Dr. Mairéad De Blrca /

INTO 2017)

e Circular 30/2014 Special Needs Assistants

e Circular 13/2017 Special Educational Needs — New Model

e Circular 0064/2024 Guidelines for Primary Schools Supporting Children with Special

Educational Needs in Mainstream Classes

® Exemptions from the study of Irish

e Circular 0011/2025 Staffing arrangements in Primary Schools for the 2025/26

Useful websites:

e Department of Education & Skills: www.education.ie

e National Council for Special Education: www.ncse.ie
e National Council for Curriculum Assessment: www.ncca.ie

e Health Service Executive: www.hse.ie

Ratification and Communication

This policy was first ratified by the Board of Management in

Implementation and Review

This policy will be implemented from October 2025 . It will be reviewed in January 2028 by the

Special Education Team and all staff.
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Appendix - Resource Documents (RD)

RD 1 Continuum of Support

RD 2 Problem-Solving Process

RD 3 Classroom/School/School Support Plus File(with Additional Care
Needs plan)

RD 4 EAL Support File

RD 5 System for Document/File Storage

RD 6 Paperwork checklist for SET/WIAT-IIl UK-T: Wechsler Individual
Achievement Test for Teachers

RD7 In-class Support Planning Template

RD 8 Basic Needs Checklist

RD9 My Thoughts About School

RD 10 Letter to parents regarding support teaching for the year
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Review:
This policy will be reviewed as necessary but no later than 2027/2028.

Ratification and Communication:

This policy is due to be reviewed in May 2027.

This policy will be in operation in October of the school year 2025/2026, having been ratified by
Staff (27" September 2025) and BOM (16™ October 2025). All staff will be emailed a copy of this
policy and it will be available on the school website, school shared drive and on request from the

school office.

Signed: Date: 16/10/2025

Chairperson of the board

Signed: Date: 16/10/2025

Principal
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